Fairisle Junior School

Assessment & Feedback Policy — 2023-24

Aims

Before providing feedback or assessing children’s work, teachers should provide high
quality instruction and meaningful learning opportunities, including the use of
formative assessment strategies. Good assessment leads to good feedback. They
are both essential to inform planning and subsequent learning so that our children
make the best possible progress.

Three principles underpin our vision:

1. Meaningful — feedback actually helps children

2. Manageable — does not add excessively to teacher workload
3. Motivating — the children’s efforts are valued

Teachers are responsible for ensuring that children are trying their very best. There
should be a classroom culture where teachers and children ‘expect success’ and
children want to improve. Assessment must engage the pupils in their own learning
process. Children need to know if they have been successful and what they need to
do better. Feedback should be a two-way process between the child and the
teacher. It should meet the individual needs of every child, including those with
Special Educational Needs and Disabilities, so some adaptations may be required.

Misconceptions need to be addressed in a timely manner. This often requires a
teaching opportunity to be created for the child(ren) to gain the understanding they
need.

Mistakes are different. They should sometimes be corrected and depend on the
individual needs of each child. For example, most children may be expected to use a
capital letter for a proper noun but may not be expected to spell this word correctly
if it is less familiar to them.

Professional Judgement

All children have an entitlement to receive feedback from their teacher.

Feedback must be for the direct benefit and improvement of the children's work.
Strong outcomes and progress must be evident in children’s books; this is what
reflects on the teacher’s skills. Teachers can use their professional judgement to
decide what pieces of work need to be fed back on and in what way. Teachers need
to look at children’s outcomes in order to decide this. If a child has not given their
best, a teacher will hold them to account and subsequent improvements should be
seen.



Types of Feedback

Written Feedback:

Teachers use a blue pen to write. Green highlighter is used to highlight successes.
Pink highlighter is used to highlight where children can improve their work or
indicate a next step. For example, a green highlighter may be used for a descriptive
phrase that is particularly effective or a word that is extremely well selected.
Conversely, a pink highlighter may be used where a selected adjective is not
appropriate. They can also show that a Learning Objective has or has not been met,
this is optional. Pupils use their green editing pen to self-improve and also when
responding to comments.

Live Feedback:

This is feedback that happens within the lesson, in the moment, leading to
immediate action by the pupil. This type of feedback should be focused on the
objective in the lesson. It is an opportunity for staff to intervene with learning so
that feedback and improvement is immediate and purposeful. Adults should not
spend a prolonged length of time with any one child. Teachers should work their
way around the classroom quickly, allowing them to gain a snapshot of learning and
any misconceptions that are developing. The teacher will pause the lesson and lead
a mini-input where they either: refer to the model with reminders, or use this as a
teaching point to address the misconception.

Distant Feedback:

This is where the teacher marks the work away from the lesson. The benefit of this
is that teachers have time to assess work in greater detail, and reflect upon next
steps.

This is appropriate for:

e Longer tasks across the curriculum, where you are assessing a variety of skills
and knowledge.
In lessons leading to more sustained outcomes.
Where teachers need to provide feedback to children who did not receive this
in the lesson.



Specific Feedback

All feedback should be specific and not generic. Examples can also help children.

Examples of verbal/written feedback.

Specific Feedback

Generic Feedback

I liked the way you introduced the
reader to the issue so they were aware
of how controversial it is.

You have selected a range of evidence
to prove the character is unkind.

You have been resilient because you
didn’t give up despite the mistakes you
made at the start of the lesson finding
fractions of an amount.

Write two adjectives that perfectly
describe the personality of the
character.

Great adjective — it describes his
feelings perfectly.

Next time, when carrying out an
investigation, what would you do
differently?

You are able to use a range of shading
skills to create texture.

Your inference skills have improved
since last week - you have established
the meaning of unfamiliar words to help
you with this.

The setting does not appear terrifying.
Go back and edit your work to create
this atmosphere.

You are forgetting your place holders,
go back and edit.

Why does the sound get fainter?

Well done.

Good try.

Repeatedly providing the same
feedback. e.g. asking children to check
for sense in their writing.

That's great - keep it up.

Go back and check your spellings.

Try again at that.

Great adjective.




Presentation

How children’s books are presented is shared with the children in the front of their
book and/or teachers should model high expectations. This enables our children to
be aware of the standards expected of them.

Sometimes feedback will relate to the presentation.

Formative Assessment

Assessment within and between lessons is used to shape the course of the learning
and inform levels of support, adaptations to planning and teaching, and future
learning opportunities.

Summative Assessment

Teachers use their knowledge of children’s achievement and attainment in class,
alongside any tests, to make informed judgements about children’s outcomes.
These judgements are made for Reading, Writing and Maths and are recorded each
term. For other subjects, at the end of a unit of work, teachers judge whether
children have either:

e Mastered the objectives taught and have delved deeper into concepts
¢ Fulfilled learning objectives with independence

e Needed support and scaffolding to achieve most learning objectives

¢ Not met the learning objective and needed differentiated learning

The progress of individuals and groups is tracked and monitored by class teachers,
Subject Leaders and SLT. There is a collective responsibility to ensure all children in
our school make the best possible progress.
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Appendix: Examples of effective written feedback:

£ Weore m'uc ,Orm o Koo f
(riendsup An vueL &ﬂ_ﬂzuq

wrm‘m *“fw d an cmuzpe( ke,

Ammbsxgmm wﬁgﬁmmw_,



| ?E"EA

-ua oo 3 |
:t . o0 M. Kha)

LA O T

P——— um‘. . .f.!n!m

FIE! BO32

# \,. [, | r
Hu 9 Wi
A (,.,\»@J ~ e
‘ 1) )
\h’ Jﬁu N/ﬂt' mld
s ‘J, P =
Nl u Dﬂ/‘-fl}( g
i_ i .
g "\)‘q"ai‘f)’)ﬂe\—\q'\“\—l Cvnd C L
1O RISEI6 Y %
X = | &'\‘\/
. AN "-
o |
4 J N
/ ; JD‘K
24 | /-
Nq ~»
12 Vi
16
L 1€ .
‘ oo \)JX
\ g < ¥ -
y | 2 . —




J0L NS Hl Hﬂkqlm_mﬂ tﬂ' I- ll’u'- U-ﬂ' _J':I:nm., ta'
o @fw_twjh ﬁ ?mkﬁ__m
_reoded , L_J:Iu&. t:- Irodhinge .

. *'-d-oriﬁ
_ he o hie

ml Ahder. ocd- £

HLQ"E.

Madd
_Wwank

mam J&mmt

A th_ag_&;_ﬂvcuLMhumﬂ@ g
Sy by wﬁw&h Lot MM

.a.d.,&x.bu A
rulﬂi Ep tn'L“ Hn}[_. mmxi,g,ab_hmﬂm qvmmm&'

Jﬁ" T e gt the mmdis
Yau memﬂnrmww

Fbterxluulw.&mhh.‘ﬂwmnkby -t}.gJ;nL.d_ mihoh Ce

_t:{— the

”Mhﬂl mh‘u&ﬁ%diﬂmw_‘hndu mhufd‘ =

Yasbedons. B
a5 Qany

| im}mmhﬂ.. m
| . N ok sl te MMM B bor o oube

ol

 fhory, built Mhmmﬁhwmm
ik ke heve pon psuld ssost fbe deestd .

u’ifi,uu:\ A:.a,;;x{n&wh".hﬁr ﬂddu,iuh
Mfwgqnﬁgm_ Kobuls gt axazyd.



